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‘Progress Beyond Limits’
1. Our Vision, Values and Aims
All children have the right to access quality educational provision in line with the Dubai
Inclusive Education Policy Framework (2017) and the legislation listed in Appendix 5 of
this Policy. Jumeirah College caters for students with a range of special educational
needs and disabilities along with those who are More and Exceptionally Able (MEA/G&T).
For information on MEA/G&T please refer to a separate Policy.
Applications for
admission to the school for children with special educational needs and disabilities are
welcomed, and where necessary modification, adaptation and differentiation takes place
to ensure ‘progress beyond limits’.
Federal Law No. (29) of 2006 Concerning the Rights of People of Determination
stipulates that “special needs in themselves are not an obstruction to joining or getting
admission into an educational institution, no matter whether it is a public or private
institution”.
https://www.moe.gov.ae/English/SiteDocuments/Rules/SNrulesEn.pdf
Every teacher is a teacher of every student; including those with a Special Educational
Need or Disability (SEND), including those being monitored. This includes students with
English as an Additional Language (EAL) (see separate Policy) and students identified
as More and Exceptionally Able (G&T) (see separate Policy).
Learning and teaching is adapted and the curriculum modified where necessary, to meet
the needs of each individual student. Monitoring, identification, plans and support
within Jumeirah College will be coordinated by the Inclusion Support Team. The
Inclusion Team within school are known as SfL (‘Support for Learning’).
Our mission is to ensure that every student will reach their full potential holistically; this
includes academically, socially, emotionally and physically, whilst feeling included,
secure and valued.
There is a culture of respect for others and their learning.
The Principal is Mr Simon O’Connor
The Inclusion Governor is Grainne Boyle
The Inclusion Champion is Gemma Thorney
The Head of Inclusion is Louise Dawson l.dawson_jcd@gemsedu.com
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2. Objectives
The policy was developed through consultation with staff, students and key
stakeholders. This policy was written by the Leaders of Inclusion in conjunction with the
Inclusion Support Team.
Our procedures and policies are in line with the guidance provided by KHDA Inspection
Handbook (2014), School Inspection Framework (2015-2016) and subsequent updates,
Dubai Inclusive Education Policy (2017), as well as the Department of Education (UK)
and the Department of Health in the SEND (Special Educational Needs and Disability)
Code of Practice, 2015.
Our whole school approach is encapsulated in the following objectives in line with
section 6.2 of the SEND Code of Practice (UK, 2015):
● we use our best endeavours to make sure that a student with Special Educational
Needs and Disabilities (SEND) and those being monitored, receive the
appropriate provisions to meet their needs
● we ensure that students and young people with SEND engage in the activities of
the school, alongside students who do not have SEND
● we designate a qualified and experienced professional to be responsible for
coordinating SEND provision; the Leader of Inclusion
● parents will be informed when special educational provision for a student is
required
● we provide support, advice and training for parents and staff working with students
with SEND.
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Inclusion Statement
“Inclusive education is not a project or an initiative. It is the progressive development of attitudes,
behaviours, systems and beliefs that enable inclusive education to become a norm that underpins
school culture and is reflected in the everyday life of the school community.”
(Dubai Inclusive Education Policy Framework, p.53)

Legislation

Jumeirah College works in line with the Dubai Inclusive Education Policy Framework
(2017) and incorporates good working practice in line with legislation such as the:

● UN Convention on the Rights of Persons with Disabilities and Optional Protocol,

Federal Law No. (29) of 2006 concerning the Rights of People of Determination

● Law No. (2) of 2014 concerning the Protection of the Rights of Persons with
Disabilities in the Emirate of Dubai

● Executive Council Resolution No. (2) of 2017 Regulating Private Schools in the

Emirate of Dubai Article 4 (14), Article 14 (16), Article 13 (17), Article 13 (19),
Article 23 (4).

● General Rules for the Provision of Special Education Programs and Services
(Public & Private Schools)

● as well as the SEND Code of Practice (UK, 2015).

Admission

Jumeirah College is highly committed to being an inclusive school which admits
students with a variety of needs including those who are gifted and talented, special
educational needs, or have physical, emotional, social, cultural or language
challenges. For further information about the Admissions process please refer to the
Admissions Policy.

Identification of Need

Jumeirah College seeks to identify the presence and impact of barriers to successful
social, emotional and academic inclusion and success. We will continuously address
and remove any barriers found for all students.

Delivery of Learning

Teachers will provide differentiated learning opportunities for all students and provide
materials appropriate to children’s interests and abilities. This ensures that all
students have full access to the school curriculum.

Ensuring Progress

Jumeirah College is committed to ensuring that all students have access to high
quality pastoral, teaching and learning support to ensure that their personalised
learning pathway meets their individual needs.
At Jumeirah College we have three groups of students who have above and beyond
the typical needs of students. These are:
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● More and Exceptionally Able
● Special Education Need
● English as an Additional Language / English Language Learners
Jumeirah College has additional Policy and Procedure for identifying and supporting
students who fall into these groups. These procedures include clarity for the
identification, intervention, personalisation, differentiation, and support for students.

Students

Students are regularly consulted with respect to their personalised pathway. The
school has an embedded ethos of student assessment, feedback, reporting and
pastoral care. Students are encouraged to be welcoming of others and are taught to
celebrate their differences.

Parents

Parents are understood to be vital to the progress of a student and in partnership with
the school; as such communication is continuous. Jumeirah College has regular
parent consultations, both individual and group, parent meetings, and a
comprehensive reporting cycle. Parent voice is welcomed and an open door policy is
in place for the parents involved with the Inclusion Team. Parents are encouraged to
work collaboratively with the school community to remove social barriers.

Teachers

High quality recruitment and continuous professional development results in
committed professionalism of a highly inclusive nature.

Wider Community

Jumeirah College has a programme of work which includes working alongside the
wider community and external agencies.

Inclusion Support Team

Jumeirah College has a whole school community approach which is led by an Inclusion
Support Team which comprises the Principal, Head of Inclusion, Senior Leader,
Inclusion Champion, Inclusion Governor, Support Teachers, Learning Support
Assistant, Student and a parent.

Page 7

Inclusion Policy
2020-21

3. Identifying Special Educational Needs
3.1 The purpose of identification
All students within Jumeirah College undergo regular and thorough assessment formative and summative - throughout their learning journey, to ensure that they are
able to make appropriate progress in their learning.
Through regular and holistic assessment, teachers, senior leaders and SfL staff will
identify barriers which might impede learning.
The purpose of identification is to allow the SfL team to work with students, parents,
teachers and outside agencies to create a plan for implementing actions, interventions
and support to address the barriers that may impact on progress, attainment or wellbeing.
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3.2 Categories
In 2019, the Government of Dubai released a ‘Revised Categorisation Framework for
Students of Determination (2019-2010).
The following categories are therefore used within the school.

As an English Curriculum School, Jumeirah School will also work within the guidelines
of the United Kingdom SEND Code of Practice, 2015 where appropriate. The Code of
Practice includes four broad categories of need as outlined in sections 6.28 to 6.35.
1.
2.
3.
4.

Communication and interaction
Cognition and Learning
Social, Emotional and Mental Health Difficulties
Sensory and/or Physical Need

Students at Jumeirah College may present with one or more of the following difficulties:
●
●
●
●
●
●
●
●
●
●
●
●

Falling well below the age-appropriate expected level of attainment
Significant lack of academic progress over a period of time
Specific difficulties in spelling, reading and writing (not resulting from limited
abilities)
Specific difficulties in literacy - Dyslexia
Specific difficulties in mathematics - Dyscalculia/Acalculia
Dyspraxia/Developmental Coordination Disorder
Weaknesses in verbal skills which are sometimes associated with earlier delays in
language development (speech and language difficulties)
General cognitive abilities well below the level of their peers
Attention Deficit Disorder, limited attention span, poor organisational skills,
impulsive behaviour, sound sensitive (students may receive medication for these
difficulties)
Processing difficulties
Difficulties arising from disrupted educational experience
Specific Learning Difficulties
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●
●
●
●

Sensory Processing Difficulties
Autism Spectrum Disorders
Behavioural, Social and Emotional barriers to learning
Medical reasons that affect learning

3.3 Attendance and Punctuality, Health and welfare
The senior leaders and pastoral teams will contact parents with any concerns about the
attendance, behaviour and/or the welfare of a student. (Please also see Safeguarding
and Child Protection Policy, Attendance and Punctuality and Positive Behaviour Policy)
3.4 English as an Additional Language (EAL)
The SfL Department, in line with section 6.26 of United Kingdom ‘The SEND Code of
practice, 2015’ will look carefully at all aspects of a young person’s performance in
different areas of learning. This will establish whether lack of progress is due to EAL,
ELL or SEND. Please refer to the EAL Policy.

4. Graduated Response
4.1 Identification Flowchart
The following information outlines the support through which the school addresses the
learning needs of any individual student. The actions are not time-specific and the
process described should take place according to the nature and severity of the
particular concern(s).
The views of the student and parents should be included in the process of informal
information gathering.
The purpose of the SEND Pathway is to remove barriers to learning via the use of
assessments, individual education plans and provisions that are put in place in response
to the specific needs of individual students.
The catalyst for identifying students will come from students, parents, teachers,
external agencies and from data / management processes.
The SfL Team will gather data in accordance with the list below, which will result in the
implementation of interventions, planning, delivery and review.
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General Identification Pathway

4.2 The Register/Provision Map
The Register is maintained by the SfL Department. The Register are in the form of a
spreadsheet and kept on the School Google Drive; Data Protected in line with School
Policy. The Head of Inclusion is responsible for maintaining the content. All relevant
staff are responsible for ensuring that they are familiar with the content and feed the
information into their planning, delivery and assessment processes.
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4.3 Classification of SfL students
Jumeirah College will classify students with any additional need in accordance with the
KHDA 2015-16 framework, as defined below.
Special Educational Need and Disability (SEND)
(identified)
●
●

have an educational need that is different from those of the majority of
students;
and which arises from the impact of a known disability or recognised disorder
and therefore have an external identification.

Or
●
●

may not have an educational need that is different from those of the majority
of students; but
arises from the impact of a known disability or recognised disorder (but may
be under investigation)

Additional Educational Need (AEN)
(Unidentified)
●
●

have an educational need that is different from those of the majority of
students; but
does not arise from the impact of a known disability or recognised disorder
(but may be under investigation)

Being identified with a special educational need could mean that students require
specialist support, specific curriculum modification or individualised planning to ensure
that they make the expected levels of progress given their starting points.
Jumeirah College acknowledges that they must ensure that the needs of SEND are
accurately and wholly identified as early as possible in order for strategies to be
effective. The SfL team will do this in accordance with the Section 4.1 flow chart above.

Parallel to this, students will be aligned with the graduated response as seen below:
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4.4 Quality First Teaching
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Quality First Teaching is the delivery of lessons which are differentiated or modified for
personalised learning to enable all students to access learning in a meaningful and
impactful way. Additional support does not replace quality first teaching and effective
planning. Teachers are responsible and accountable for the progress and development
of all students in their classes. This includes students who access SfL services.
Where progress is less than expected for a student not associated with SfL, the teacher
will follow the SfL Pathway shown in Section 4.1. Jumeirah College strive for each
student to make outstanding progress, relative to their identified needs.
4.5 Curriculum
All students should have access to a broad and balanced curriculum in line with KHDA
regulations. Teachers should set high expectations for every student, regardless of their
prior attainment. Teachers at Jumeirah College use appropriate baseline assessments
to set targets which are deliberately ambitious. Potential areas of difficulty are identified
and addressed at the outset. Lessons are planned and delivered to address potential
areas of difficulty and remove barriers to individual student’s progress. Students with
SEND will access the school curriculum, unless they have an official exemption, or
student needs are so high that they require additional modification.
Where specialist support is required, students may be withdrawn for specific
intervention.
4.6 Reviewing quality of teaching and learning
All teachers have lesson observations to ensure that quality first teaching and learning
is delivered for all students as well as those with SEND. The SfL Leaders will be involved
in this process. The outcomes of the lesson observations and learning walks will inform
the areas of professional development required.
4.7 Improving teachers’ understanding
The SfL Leaders will ensure all staff are aware of students identified on the register as
SEND. Staff are supported through training and regular meetings. The SfL Team will
provide information on strategies, documentation, training and identification of
students to inform practice and upskill knowledge of SEND. All teachers are required
to complete formal external training - KDHA Mandatory Professional Development, in
addition to internal sessions.

5. Managing students’ needs on the SfL Register
5.1

Individual Education Plans (IEPs)
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We may create IEP for students who meet the criteria, outlined in Section 4.3, and
have followed the pathway in Section 3. This system is used to assess, plan, implement
and review any identified SEND provision. The IEPs are a student’s ‘roadmap’ for their
removal of barriers. Each student who is identified as requiring an intervention on the
SfL register must have a record of personalised provision as it is an educational
programme that is tailored to the specific needs of the student.
IEPs role in secondary is slightly different to that you would find in a Primary setting.
Subject teachers and Heads of Department are responsible for the subject targets for
each student. Students who are identified as SEND will be provided with an IEP which
supports any intervention or additional provision outside of the curriculum, such as
Exam Access Arrangements or Literacy Intervention. These will be rewritten as
necessary, and at least annually.
5.2 Provision
The level of provision is decided by the Head of Inclusion alongside stakeholders.
Each student has a different need and a different level of required support. Some of
the services which Jumeirah College is able to offer include:
●
●
●
●
●
●
●
●

1:1 specific intervention
Small group intervention
In class learning assistant support
Dyslexia screening and intervention (not identification)
Adapted curriculum
Modified curriculum
Specialised curriculum
Extra curricular activities such as home learning club, English language club,
literacy intervention clubs
● Use of technology
● Exam Access Arrangements
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6. Criteria for being removed from registers
All students have their identified need and/or intervention programmes reviewed
regularly. The graduated response is a fluid process and students can move between
levels as necessary. All students are reviewed for their placement on the register at
least annually, and where a student has achieved their targets, and a review from the
following has taken place, they can be removed from the Register;
●
●
●
●
●
●

Assessments
Teacher feedback
Class observations
IEP/IAP target reviews
Parent feedback
Student feedback

The Head of Inclusion will decide if a student placement on the register is no longer
necessary. The Head of Inclusion will keep a record of students who are removed from
the register(s) and ensure that analysis takes place at least once a year to ensure
adequate progress is continuing. Students who have previously been on the register at
any stage will be reviewed for Exam Access Arrangements when they enter Year 10.

7. Supporting students and families
7.1 Internal Support
During the identification process it may be necessary for a student to be referred to a
specialist. Within the SfL department, we have a team of specialists who are able to
offer support in Speech and Language, Dyslexia, Autism, Social and Emotional
Communication, Wellbeing and English as a Second Language, whose expertise may be
accessed on a needs basis.
Referral to any in-school specialist is carried out by the Head of Inclusion and
stakeholders following the Pathway.
A referral to the Specialist could typically include:
●
of a referral form by the teacher
●
will inform the parents of the referral
●
observation and data gathering
●
assessments
Page 7
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●
d interventions as appropriate
●
support from SfL

Personalise
In class

A formal observation and/or assessment will take place through any of the following
steps:
● With agreement by the parent and/or
● After meeting with the parent and/or
● After written notification with parent
Following observation and/or assessment the outcomes will inform the next steps, which
will be personalised to the student’s needs.
Specialists can provide support to students, parents and teachers depending upon the
individual needs. This may include one or more of the following:
● a home programme
● recommendation for further support
● a school based programme devised by the specialist, to be carried out by SfL
team/LSA/teacher, with regular review and input from the specialist
● input to IEP/IAPs
7.2 External Support
Where applicable, parents will be guided by the Head of Inclusion towards external
professionals. External professionals will be known to the school and will have read the
Safeguarding/Child Protection Policy and signed a Confidentiality Agreement. Parents
are requested to share any assessments completed externally and contact details of
external agencies supplied to the Head of Inclusion.
7.2 Parental Involvement
The involvement of parents is a key factor to the success of the provision for students
with special and/or additional educational needs. Ongoing parental engagement is
encouraged and the SfL teams offers regular workshops, review meetings and operate
an open door policy. Where possible, the Head of Inclusion will attend whole school
functions such as Parents’ Evening, Awards Ceremonies, Parent Assemblies etc to
remain accessible. The Head of Inclusion’s email address is widely available.
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7.3 Admission arrangements
The Admission arrangements and Policy can be found on the school website.
The procedures are aligned with the expectations of international best practice as guided
by Section 3.1 of the KHDA inspection handbook.
7.4 Examinations
Within Jumeirah College students entering summative examinations such as GCSE and
A Level will have Exam Access Arrangements in line with the school policy and the JCQ
Access Arrangements, Reasonable Adjustments and Special Condererations Regulations
and Guidance.
7.5 Medical Conditions
We use the ‘School Health Guidelines Manual for Private Schools in Dubai’ by Dubai
Health Authority for managing the medical conditions of students, this can be found at:
https://www.dha.gov.ae/EN/SectorsDirectorates/Directorates/HealthRegulation/Health
Facilities/Documents/SCHOOL%20HEALTH%20GUIDELINES%20Modifications12011.pdf

8. Monitoring and Evaluation of SEND
Monitoring and evaluating the quality of provision offered to students is carried out by
obtaining:
●
●
●
●
●
●
●
●
●

Staff views
Student views
Learning Journeys/Journals
Parental feedback
Lesson Observations
Tracking evidence of students on IEP / IAPs
Learning walks
IEP / IAP targets achieved
School SEF
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The purpose of regular monitoring and evaluation is to promote an active process and
atmosphere of continual review and improvement of provision for all students.

9. Training and Resources
9.1

Training

Internal training provisions are led by the Head of Inclusion, to ensure that all staff are
aware of the learning needs of SEND students and are able to support them. Training
is delivered, via staff CPD, publications and a number of whole school training sessions.
This will include the most up to date strategies according to the SEND Code of Practice.
External training will take place for all Teaching Staff in line with the KHDA Mandatory
Units required for Teaching Licensing. All training will be supported in accordance with
the Jumeirah College CPD Policy.
9.2 Induction of new staff
New teachers will meet with the Head of Inclusion during the whole school induction at
the beginning of the year and are informed of the SEND provision and practice.
9.3 GEMS Network Meeting
The Head of Inclusion will meet regularly to share best practice and keep up to date
with local and national incentives. This will also ensure consistency across the GEMs
schools. A member of SLT will be invited to attend these meetings where appropriate.

10. Roles and Responsibilities
The Principal, Inclusion Governor, Inclusion Champion, Head of Inclusion, Support
Teachers, Learning Support Assistants and Classroom Teachers will adhere to the
responsibilities laid out in the Dubai Inclusive Education Policy Framework
Implementation Guide of 2019.
10.1 The Head of Inclusion
The day to day provision for SEND is the responsibility of the Head of Inclusion.
However, as the provision involves all aspects of school learning, the responsibility will
include leaders across the school, as well as individual teachers.
The role of the Head of Inclusion is to:
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● ensure that Inclusion Audit and Dubai Inclusive Education Policy Framework and
associated legislation is being implemented including the implementation of an
inclusive education support team
● work alongside learning support teachers, assistants, class teachers and senior
leadership to provide effective provision, training, support and knowledge
● ensure data is accurately recorded on the tracking system and that any planning
for learning and teaching is consistent with whole school educational policies
and practice
10.2 Class Teacher
Class teachers are expected to plan students’ learning to be directly related to their
student’s Learner Profiles and/or specific needs as stated in the KHDA Inspection
Handbook. Teaching may be on an individual or group basis and involve specialist
teachers or learning assistants.
10.3 Learning Support Assistants LSAs
The role of the LSA is to:
● work under the direction of the Head of Inclusion (line manager)
● collaborate with the class teacher to support students with a Learner Profile and/or
IEP in the classroom
● work both within the classroom and one to one, to support students who have
identified learning needs
● encourage and support with activities outside of lessons to enable them to
participate as fully as possible e.g. mentoring, support programmes, movement
about the building and accompanying students on school trips
10.4 Learning Support Specialists and Support Teachers
A Role Description is available in Appendix 6. The role of the Learning Support specialist
and support teacher is to:
●
●
●
●
●
●

work under the direction of the Head of Inclusion
to support other teachers to plan and deliver high quality lessons
to work alongside teachers to support specialist differentiating
to support in school training
to contribute to the Learner Profiles
To maintain an ‘Inclusion Plan’ for their respective departments

10.5 Medical
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The school doctor and nurses are responsible for meeting the medical needs of students
and will work with the Head of Inclusion to ensure transparency and sharing of data.
10.6 Safeguarding
A Designated Safeguarding Leader will meet with the Head of Inclusion weekly to ensure
transparency and sharing of data.
10.5 Wellbeing
The wellbeing team will meet regularly with the Head of Inclusion to ensure
transparency and sharing of data.

11. Storing and managing information
SEND information is stored on the school management system and complies with the
Data Protection Act and being amended to comply with GDPR.

12. Reviewing the Policy
The Inclusion Support Team will review the Policy annually with the Head of Inclusion
and the Senior Leadership teams to ensure that the guidance provided is up to date
with best international practises.

13. Dealing with complaints
Complaints should be made in writing directly to Head of Inclusion and/or Senior
Leadership Teams.
This policy was reviewed in October 2019.
Next review October 2020
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Appendix 1 - Glossary of terms
Special
Educational
Needs (SEN)

●
●

ذوي اﻹﺣﺗﯾﺎﺟﺎت اﻟﺗﻌﻠﯾﻣﯾﺔ
اﻟﺧﺎﺻﺔ

have an educational need that is different from those of
the majority of students;
and which arises from the impact of a disability or
recognised disorder and therefore have an external
identification.

ﯾﺣﺗﺎﺟون ﻧوع ﻣﻌﯾن ﻣن اﻟﻣﺳﺎﻋدة ﺗﺧﺗﻠف ﻋن ﺑﺎﻗﻲ اﻟطﻼب اﻟﻌﺎدﯾﯾن ﺳﺑﺑﮭﺎ ﻧوع ﻣن أﻧواع
.اﻹﻋﺎﻗﺔ وﻟدﯾﮭم إﺛﺑﺎت ﻋﻠﻰ ذﻟك

Additional
Educational
Needs (AEN)

●
●

have an educational need that is different from those of
the majority of students; but
does not arise from the impact of a disability or
recognised disorder

(i.e. internally assessed literacy issues with intervention)
or
●
●

ذوي اﻹﺣﺗﯾﺎﺟﺎت اﻟﺗﻌﻠﯾﻣﯾﺔ
اﻟﺧﺎﺻﺔ

may not have an educational need that is different from
those of the majority of students; but
does arise from the impact of a disability or recognised
disorder

ﯾﺟرى ﻟﮭم اﻣﺗﺣﺎن ﺧﺎص،ﻻﯾوﺟد ﻟدﯾﮫ أي ﻧوع ﻣن اﻹﻋﺎﻗﺔ وﻟﻛﻧﮭم ﯾﺣﺗﺎﺟون ﻣﺳﺎﻋدة اﺿﺎﻓﯾﺔ
.ﺑﺎﻟﻣدرﺳﺔ ﻟﺗﺣدﯾد اﻟﻣﺷﻛﻠﺔ
:أو
ﯾوﺟد ﻋﻧدھم ﻧوع ﻣن اﻹﻋﺎﻗﺔ وﻟﻛن ﻻﯾﺣﺗﺎﺟون ﻣﺳﺎﻋدة اﺿﺎﻓﯾﺔ ﻓﻲ اﻟﺗﻌﻠم ﺗﺧﺗﻠف ﻋن ﺑﺎﻗﻲ
اﻟطﻼب

Graduated
Response

اﻟﺗﺻﻧﯾف اﻟدﻗﯾﻖ ﻟﻠطﻼب

The graduated response consists of dividing students into three
levels of support needs. Wave 1 students are supported by
quality first teaching, Wave 2 require learning support
intervention to close the gap between them and their peers and
Wave 3 are students with an identified SEND and therefore a
IEP/MAP
. وﺟﻣﯾﻌﮭم ﯾﺣﺗﺎﺟون ﻣﺳﺎﻋدة ﺑدرﺟﺎت ﻣﺧﺗﻠﻔﺔ،ﺗﻘﺳﯾم اﻟطﻼب إﻟﻰ ﺛﻼث أﻗﺳﺎم رﺋﯾﺳﯾﺔ
. ﯾﻘوم اﻟﻣﻌﻠم ﺑﺷرح ﻣﻔﺻل ﻟﻠطﺎﻟب أﻛﺛر ﻣن اﻟطﻼب اﻟﻌﺎدﯾﯾن:اﻟﻣرﺣﻠﺔ اﻷوﻟﻰ
 ﯾﺣﺗﺎج اﻟطﺎﻟب إﻟﻰ ﻣﺳﺎﻋد ﻣﻌﻠم ﻟﻛﻲ ﯾﺿﻣن أن اﻟﻣﻌﻠوﻣﺔ وﺻﻠت ﺑﺷﻛل ﺗﺎم وﺻﺣﯾﺢ:اﻟﻣرﺣﻠﺔ اﻟﺛﺎﻧﯾﺔ
.وﺗﻐطﯾﺔ اﻟﻔروق ﺑﯾﻧﮫ وﺑﯾن ﺑﺎﻗﻲ اﻟطﻼب
 ﺗﻌد أﻋﻠﻰ ﻣرﺣﻠﺔ ﺣﯾث اﻟطﺎﻟب ﯾﺣﺗﺎج إﻟﻰ ﺧطﺔ ﺗدرﯾس ﻣﺧﺻﺻﺔ ﻟﮫ ودﻋم إﺿﺎﻓﻲ:اﻟﻣرﺣﻠﺔ اﻟﺛﺎﻟﺛﺔ
.ﺧﺎرج اﻟدرس

I.E.P
ﺧطﺔ ﺗدرﯾس ﻓردﯾﺔ
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Special
Educational
Needs Coordinator
(SENDCo)
ذوي اﻹﺣﺗﯾﺎﺟﺎت اﻟﺗﻌﻠﯾﻣﯾﺔ
اﻟﺧﺎﺻﺔ

The Head of Inclusion and/or with specific responsibilities
relating to the provisions for students with SEN.

.اﻟﻣﺳؤول ﻋم ھذا اﻟﻘﺳم ﻟدﯾﮫ ﺻﻼﺣﯾﺎت وأﺣﻛﺎم ﻣﺗﻌﻠﻘﺔ ﺑﮭؤﻻء اﻟطﻼب

اﻟﻣﺳؤول ﻋن ﻗﺳم اﻟدﻋم
اﻟﺗﻌﻠﯾﻣﻲ
Learning Support

The department that provides provision for students with SEN at
Jumeirah College the department is called SfL - which stands for
Support

ﻣﺳﺎﻋد اﻟﻣدرس
Learning Support
Register

This is Jumeirah College’s list of students who are supported by
Learning Support (SfL). Also known as the Provision Map.

ﺳﺟل دﻋم اﻟﺗﻌﻠم
SEND Code of
Practice, 2015

ذوي اﻹﺣﺗﯾﺎﺟﺎت اﻟﺧﺎﺻﺔ
Identification
Pathway

SEND (Special Educational needs and Disability) Code of
Practice, 2015 is a document released by both the departments
for health and education providing guidance on how a Special
educational needs department should operate.
. ﻣن ﻗﺑل وزارة اﻟﺗﻌﻠﯾم واﻟﺻﺣﺔ ﻟدﻋم ذوي اﻹﺣﺗﯾﺎﺟﺎت اﻟﺧﺎﺻﺔ2015 ھﻲ وﺛﯾﻘﺔ ﺻدرت ﻋﺎم
Sequence of procedures followed by professionals at Jumeirah
College if a student is suspected of having SEN.

ﻣﺳﺎر اﻟﻌﻣل

Able, Gifted and
Talented (AGT)

A term used in schools to describe students who have the
potential to develop significantly beyond what is expected for
their age.

More
and/or
Exceptionally
Able (MEA)

'Gifted' refers to a student who has abilities in one or more
academic subjects, such as English or maths. 'Talented' refers
to a student who has skills in a practical area such as music,
sports or art.
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اﻟﻣوھوﺑﯾن واﻟﻣﺗﻔوﻗﯾن

ﻣﺻطﻠﺢ ﯾﺳﺗﺧدم ﻓﻲ اﻟﻣدارس ﻟوﺻف اﻟطﺎﻟب اﻟذﯾن ﻟدﯾﮭم اﻟﻘدرة ﻋﻠﻰ اﻟﺗطور ﺑﺷﻛل ﻣﻠﺣوظ ﯾﺗﺟﺎوز
.ﻣﺎ ھو ﻣﺗوﻗﻊ ﻟﺳﻧﮭم
اﻟﻣﺗﻔوﻗﯾن" ﯾﺷﯾر إﻟﻰ اﻟطﺎﻟب اﻟذي ﻟدﯾﮫ ﻗدرات ﻓﻲ واﺣد أو أﻛﺛر ﻣن اﻟﻣواد اﻷﻛﺎدﯾﻣﯾﺔ ،ﻣﺛل اﻟﻠﻐﺔ "
.اﻹﻧﺟﻠﯾزﯾﺔ أو اﻟرﯾﺎﺿﯾﺎت
.اﻟﻣوھوﺑﯾن" ﯾﺷﯾر إﻟﻰ اﻟطﺎﻟب اﻟذي ﻟدﯾﮫ ﻣﮭﺎرات ﻓﻲ ﻣﺟﺎل ﻋﻣﻠﻲ ﻣﺛل اﻟﻣوﺳﯾﻘﻰ واﻟرﯾﺎﺿﺔ أو اﻟﻔن"
A student with speech, language and communication needs:
might have speech that is difficult to understand

●

they might struggle to say words or sentences

●

they may not understand the words that are being used, or
the instructions they hear

●

they may have difficulties knowing how to talk and listen to
others in a conversation

●

.اﻟطﻼب اﻟذﯾن ﯾﺣﺗﺎﺟون دﻋم ﻓﻲ اﻟﻛﻼم واﻟﻠﻐﺔ واﻟﺗواﺻل ﻗد ﯾﻛون ﻟدﯾﮭم ﺻﻌوﺑﺔ ﻓﻲ اﻟﺗﺣدث واﻟﻔﮭم
-ﯾﺑذﻟون ﺟﮭدا ً ﻛﺑﯾرا َ ﻣن أﺟل ﻗول اﻟﻛﻠﻣﺎت أو اﻟﺟﻣل

Speech,
language and
communication
)needs (SLCN

اﻟﻛﻼم واﻟﻠﻐﺔ واﺣﺗﯾﺎﺟﺎت
اﻟﺗواﺻل

 ﻻ ﯾﻔﮭﻣون اﻟﻛﻠﻣﺎت اﻟﺗﻲ ﯾﺗم اﺳﺗﺧداﻣﮭﺎ ،أو اﻟﺗﻌﻠﯾﻣﺎت اﻟﺗﻲ ﯾﺳﻣﻌوﻧﮭﺎﻗد ﯾﻛون ﻟدﯾﮭم ﺻﻌوﺑﺎت ﻓﻲ ﻣﻌرﻓﺔ ﻛﯾﻔﯾﺔ اﻟﺗﺣدث واﻻﺳﺗﻣﺎع ﻟﻶﺧرﯾن ﻋﻧد اﻟﻣﺣﺎدﺛﺔ
A developmental disorder is characterized by difficulties in social
interaction and communication and by restricted or repetitive
patterns of thought and behaviour.
ﯾﺗﺳم اﻻﺿطراب اﻟﺗﻧﻣوي ﺑﺎﻟﺻﻌوﺑﺎت ﻓﻲ اﻟﺗﻔﺎﻋل اﻻﺟﺗﻣﺎﻋﻲ واﻻﺗﺻﺎل وﺑطرﯾﻘﺔ اﻟﺗﻔﻛﯾر واﻟﺳﻠوك
اﻟﻣﻘﯾدة أو اﻟﻣﺗﻛررة .ﺑﻣﺎ ﻓﻲ ذﻟك ﻣﺗﻼزﻣﺔ أﺳﺑرﺟر واﻟﺗوﺣد.
A student with moderate learning difficulties (MLD) is
understood to
display
significant
delay in reaching
developmental milestones and may have much greater difficulty
than their peers in acquiring basic literacy and numeracy skills.
They may also have associated speech and language delay, low
levels of concentration and under-developed social, emotional
and personal skills.
اﻟطﺎﻟب اﻟذي ﯾواﺟﮫ ﺻﻌوﺑﺎت ﻓﻲ اﻟﺗﻌﻠم ﯾظﮭر ﺗﺄﺧﯾرا َ ﻛﺑﯾرا َ ﻓﻲ اﻟوﺻول إﻟﻰ اﻟﻣراﺣل اﻟﺗﻧﻣوﯾﺔ وﻗد
ﯾواﺟﮫ ﺻﻌوﺑﺔ أﻛﺑر ﺑﻛﺛﯾر ﻣن أﻗراﻧﮫ ﻓﻲ اﻛﺗﺳﺎب اﻟﻣﮭﺎرات اﻷﺳﺎﺳﯾﺔ ﻓﻲ اﻟﻘراءة واﻟﻛﺗﺎﺑﺔ واﻟﺣﺳﺎب.
ﻛذﻟك ﺗﺄﺧر ﻓﻲ اﻟﻛﻼم واﻟﻠﻐﺔ ،واﻧﺧﻔﺎض ﻣﺳﺗوﯾﺎت اﻟﺗرﻛﯾز واﻟﻣﮭﺎرات اﻻﺟﺗﻣﺎﻋﯾﺔ واﻟﻌﺎطﻔﯾﺔ
واﻟﺷﺧﺻﯾﺔ.
A student with a severe learning disability often uses basic words
and gestures to communicate their needs. Many need a high
level of support.

Autistic
Spectrum
)Condition (ASC
اﺿطراب طﯾف اﻟﺗوﺣد
Moderate
learning
difficulties
)(MLD

ﻣﺣﺗوى ﺻﻌوﺑﺎت اﻟﺗﻌﻠم

Severe learning
)difficulties (SLD
ﺻﻌوﺑﺎت اﻟﺗﻌﻠم اﻟﺷدﯾدة

اﻟطﺎﻟب ذوي اﻹﻋﺎﻗﺎت اﻟﺷدﯾدة ﻏﺎﻟﺑﺎ ﻣﺎ ﯾﺳﺗﺧدم اﻟﻛﻠﻣﺎت اﻷﺳﺎﺳﯾﺔ واﻹﯾﻣﺎءات ﻟﻠﺗﻌﺑﯾر ﻋن اﺣﺗﯾﺎﺟﺎﺗﮭم
وﯾﺣﺗﺎﺟون إﻟﻰ ﻣﺳﺗوى ﻋﺎل ﻣن اﻟدﻋم.
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Profound and
multiple learning
difficulties
(PMLD)

A student who has a profound intellectual disability, which
means that their intelligence quotient (IQ) is estimated to be
under 20 and therefore they have severely limited
understanding.

ﺻﻌوﺑﺎت اﻟﺗﻌﻠم اﻟﻌﻣﯾﻘﺔ
واﻟﻣﺗﻌددة

 ﯾﻌﻧﻲ أن ﻣﺣﺻول اﻟذﻛﺎء ﻟدﯾﮭم ﻣﺣدود وﯾﻘدر أن ﯾﻛون أﻗل ﻣن،اﻟطﺎﻟب اﻟذي ﻟدﯾﮫ إﻋﺎﻗﺔ ذھﻧﯾﺔ ﻋﻣﯾﻘﺔ
. وﺑﺎﻟﺗﺎﻟﻲ ﻟدﯾﮭم ﻓﮭم ﻣﺣدود ﻟﻠﻐﺎﯾﺔ،20

Specific learning
difficulties
(SpLD)

A disorder in one or more of the basic psychological processes
involved in understanding or in using language, spoken or
written, that may manifest itself in an imperfect ability to listen,
think, speak, read, write, spell, or to do mathematical
calculations. The most common SpLDs are dyslexia, dyspraxia,
attention deficit disorder (ADD), attention deficit hyperactivity
disorder, dyscalculia and dysgraphia. All specific learning
difficulties (SpLDs) exist on a continuum from mild to moderate
to severe.

ﺻﻌوﺑﺎت اﻟﺗﻌﻠم اﻟﻣﺣددة

 اﻟﻣﻧطوﻗﺔ أو،اﻻﺿطراب ﯾﻌد أﺷﮭر اﻟﺣﺎﻻت اﻟﻧﻔﺳﯾﺔ اﻷﺳﺎﺳﯾﺔ اﻟﺗﻲ ﺗﻧطوي ﻋﻠﻰ ﻓﮭم أو اﺳﺗﺧدام اﻟﻠﻐﺔ
 اﻟﻛﺗﺎﺑﺔ،  اﻟﻘراءة،  اﻟﻛﻼم، اﻟﺗﻔﻛﯾر،  اﻟﺗﻲ ﻗد ﺗظﮭر ﻧﻔﺳﮭﺎ ﻋﻠﻰ ﺷﻛل ﻋدم ﻗدرة ﻋﻠﻰ اﻻﺳﺗﻣﺎع،اﻟﻣﻛﺗوﺑﺔ
،( )اﻟدﯾﺳﺑراﻛﺳﯾﺎ، وأﻛﺛرھﺎ ﺷﯾوﻋﺎ ھﻲ ﻋﺳر اﻟﻘراءة. أو ﺣﺗﻰ ﻟﻠﻘﯾﺎم ﺑﺎﻟﻌﻣﻠﯾﺎت اﻟﺣﺳﺎﺑﯾﺔ،أو اﻟﺗوﺿﯾﺢ
 ﺟﻣﯾﻊ ﺻﻌوﺑﺎت اﻟﺗﻌﻠم اﻟﻣﺣددة ﻣوﺟودة ﻋﻠﻰ ﺷﻛل ﺳﻠﺳﻠﺔ. ﻓرط اﻟﻧﺷﺎط، اﺿطراب ﻧﻘص اﻻﻧﺗﺑﺎه
.ﻣﺗﺻﻠﺔ ﺑدرﺟﺎت ﻣﺧﺗﻠﻔﺔ ﻣن ﺧﻔﯾﻔﺔ إﻟﻰ ﻣﻌﺗدﻟﺔ أو ﺷدﯾدة

Global Learning
Difficulties

When students have learning difficulties that are more
generalised and don’t relate to a specific neural problem or
immaturity, they can be described as having moderate, severe
or profound and multiple learning difficulties, depending on
their degree of difficulty

ﺻﻌوﺑﺎت اﻟﺗﻌﻠم اﻟﻌﺎﻣﺔ

ﻋﻧدﻣﺎ ﯾﻛون ﻟدى اﻟطﺎﻟب ﺻﻌوﺑﺎت ﻓﻲ اﻟﺗﻌﻠم أﻛﺛر ﻋﻣوﻣﯾﺔ وﻻ ﺗرﺗﺑط ﺑﻣﺷﻛﻠﺔ ﻋﺻﺑﯾﺔ ﻣﺣددة أو ﻋدم
 اﻋﺗﻣﺎدا، ﯾﻣﻛن وﺻﻔﮭﺎ ﺑﺄﻧﮭﺎ ﺗﻌﺎﻧﻲ ﻣن ﺻﻌوﺑﺎت ﺗﻌﻠم ﻣﺗوﺳطﺔ أو ﺷدﯾدة أو ﻋﻣﯾﻘﺔ وﻣﺗﻌددة،ﻧﺿﺞ
.ﻋﻠﻰ درﺟﺔ اﻟﺻﻌوﺑﺔ

Vision
impairment (VI),

Visually impaired person's eyesight cannot be corrected to a
“normal level”. It may be said that visual impairment is the
functional limitation of the eye or eyes or the vision system.

ﺿﻌف اﻟرؤﯾﺔ

 وﯾﻣﻛن اﻟﻘول أن ﺿﻌف اﻟﺑﺻر ھو أن اﻟﻌﯾن."ﻻ ﯾﻣﻛن ﺗﺻﺣﯾﺢ ﺿﻌف اﻟﺑﺻر إﻟﻰ "اﻟﻣﺳﺗوى اﻟﻌﺎدي
.ﺗﻘوم ﺑوظﺎﺋف ﻣﺣددة

Hearing
impairment (HI)

A hearing impairment is a hearing loss that prevents a person
from totally receiving sounds through the ear. If the loss is mild,
the person has difficulty hearing faint or distant speech. A
person with this degree of hearing impairment may use
a hearing aid to amplify sounds.
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ﺿﻌف اﻟﺳﻣﻊ

Multi-sensory
impairment
(MSI)

 إذا ﻛﺎن.ﺿﻌف اﻟﺳﻣﻊ ھو ﻓﻘدان اﻟﺳﻣﻊ اﻟذي ﯾﻣﻧﻊ اﻟﺷﺧص ﻣن ﺗﻠﻘﻲ اﻷﺻوات ﺗﻣﺎﻣﺎ ﻣن ﺧﻼل اﻷذن
 اﻟﺷﺧص اﻟذي. ﻓﺈن اﻟﺷﺧص ﯾواﺟﮫ ﺻﻌوﺑﺔ ﻓﻲ ﺳﻣﺎع اﻟﻛﻼم ﺧﺎﺻﺔ ﻣن ﻣﻛﺎن ﺑﻌﯾد،اﻟﺿﻌف ﺧﻔﯾف
.ﯾﻌﺎﻧﻲ ﻣن ﺿﻌف اﻟﺳﻣﻊ ﻗد ﯾﺳﺗﺧدم اﻟﺳﻣﺎﻋﺎت ﻟﺗﺿﺧﯾم اﻷﺻوات
A student who has impairments of both vision and hearing.

اﻟﺿﻌف اﻟﺑﺻري واﻟﺳﻣﻌﻲ
Physical
disability (PD)

.اﻟطﺎﻟب اﻟذي ﯾﻌﺎﻧﻲ ﻣن ﺿﻌف ﻓﻲ اﻟرؤﯾﺔ واﻟﺳﻣﻊ
Total or partial loss of a person’s bodily functions (e.g. walking,
gross motor skills, bladder control etc.) and total or partial
loss of a part of the body (e.g. a person with an amputation).
Some examples of lifelong physical disabilities include:

اﻹﻋﺎﻗﺔ اﻟﺟﺳدﯾﺔ

●

amputation;

●

arthritis;

●

cerebral palsy;

●

multiple-sclerosis;

●

muscular dystrophy;

●

acquired spinal injury (paraplegia or quadriplegia);

●

post-polio syndrome;

●

spina bifida.

 واﻟﺗﺣﻛم، واﻟﻣﮭﺎرات اﻟﺣرﻛﯾﺔ اﻹﺟﻣﺎﻟﯾﺔ،اﻟﻔﻘدان اﻟﻛﻠﻲ أو اﻟﺟزﺋﻲ ﻟوظﺎﺋف اﻟﺟﺳم اﻟﺟﺳدﯾﺔ )ﻣﺛل اﻟﻣﺷﻲ
 وﻣﺎ إﻟﻰ ذﻟك( أﻣﺎ اﻟﻔﻘدان اﻟﺟزﺋﻲ ھو ﻓﻘدان أﺣد أﻋﺿﺎء اﻟﺟﺳم )ﻋﻠﻰ ﺳﺑﯾل اﻟﻣﺛﺎل اﻟﺷﺧص،ﻓﻲ اﻟﻣﺛﺎﻧﺔ
.(اﻟذي ﻟدﯾﮫ ﺑﺗر
:وﺗﺷﻣل ﺑﻌض اﻷﻣﺛﻠﺔ ﻋﻠﻰ اﻹﻋﺎﻗﺎت اﻟﺟﺳدﯾﺔ ﻣدى اﻟﺣﯾﺎة ﻣﺎ ﯾﻠﻲ
 إﺻﺎﺑﺔ-  ﺿﻣور اﻟﻌﺿﻼت-  ﺗﺻﻠب اﻷطراف اﻟﻌﻠوﯾﺔ-  اﻟﺷﻠل اﻟدﻣﺎﻏﻲ-  اﻟﺗﮭﺎب اﻟﻣﻔﺎﺻل- اﻟﺑﺗر
 اﻧﺷﻘﺎق اﻟﻌﻣود اﻟﻔﻘري-  ﻣﺗﻼزﻣﺔ ﻣﺎ ﺑﻌد ﺷﻠل اﻷطﻔﺎل- (ﻓﻲ اﻟﻌﻣود اﻟﻔﻘري )اﻟﺷﻠل اﻟﻧﺻﻔﻲ أو اﻟﻛﺎﻣل

The Knowledge
and Human
Development
Authority
(KHDA)
ھﯾﺋﺔ اﻟﺗﻧﻣﯾﺔ واﻟﻣﻌرﻓﺔ اﻟﺑﺷرﯾﺔ
Cognitive ability
test (CATs)

The educational quality assurance and regulatory authority of
the Government of Dubai, United Arab Emirates.

. اﻹﻣﺎرات اﻟﻌرﺑﯾﺔ اﻟﻣﺗﺣدة،ﻣﺳؤوﻟﺔ ﻋن ﺿﻣﺎن اﻟﺟودة اﻟﺗﻌﻠﯾﻣﯾﺔ واﻟﺳﻠطﺔ اﻟﺗﻧظﯾﻣﯾﺔ ﻟﺣﻛوﻣﺔ دﺑﻲ
The CAT (cognitive ability test) assesses an individual's ability to
reason with and manipulate different types of symbols. Three
main types of symbol play a substantial role in human thought.
These symbols represent:
• words
• quantities
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• spatial, geometric or figural patterns.
اﺧﺗﺑﺎر اﻟﻘدرة اﻟﻣﻌرﻓﯾﺔ :ﯾﻘﯾم ﻗدرة اﻟﻔرد ﻋﻠﻰ اﻟﺗﻔﻛﯾر وﻣﻌﺎﻟﺟﺔ أﻧواع ﻣﺧﺗﻠﻔﺔ ﻣن
.اﻟرﻣوز

اﺧﺗﺑﺎر اﻟﻘدرة اﻟﻣﻌرﻓﯾﺔ

ﺛﻼﺛﺔ أﻧواع رﺋﯾﺳﯾﺔ ﺗﻠﻌب دورا ﻛﺑﯾرا ﻓﻲ اﻟﻔﻛر اﻟﺑﺷري .ﺗﺗﻣﺛل ﻓﻲ :اﻟﻛﻠﻣﺎت  -اﻟﻛﻣﯾﺎت  -اﻷﻧﻣﺎط
اﻟﻣﻛﺎﻧﯾﺔ أو اﻟﮭﻧدﺳﯾﺔ أو اﻟﺷﻛﻠﯾﺔ
A team comprising of the Head teacher, Deputy head teachers
and Assistant head teachers of the Secondary school.

ﻓرﯾﻖ ﻣﻛون ﻣن ﻣدﯾر اﻟﻣدرﺳﺔ وﻧﺎﺋب رﺋﯾس ھﯾﺋﺔ اﻟﺗدرﯾس وﻣﺳﺎﻋد ﻣدﯾر اﻟﻣدرﺳﺔ اﻟﺛﺎﻧوﯾﺔ.

Secondary
Leadership Team
)(SLT
ﻓرﯾﻖ إدارة اﻟﻣرﺣﻠﺔ اﻟﺛﺎﻧوﯾﺔ
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Appendix 2 - References
Dubai Inclusive education Policy Framework (2017)
https://www.khda.gov.ae/cms/webparts/texteditor/documents/Education_Policy_En.p
df
UN Convention on the Rights of Persons with Disabilities and Optional
Protocol
http://www.un.org/disabilities/documents/convention/convoptprot-e.pdf
Federal Law No. (29) of 2006 Concerning the Rights of People of
Determination
https://www.abudhabi.ae/portal/public/en/citizens/religion-and-community/people-ofdetermination-le/federal-law-no-29-of-2006-concerning-the-rights-of-people-ofdetermination
Law No. (2) of 2014 Concerning the Protection of the Rights of Persons with
Disabilities in the Emirate of Dubai
https://www.cda.gov.ae/ar/aboutus/Documents/Concerning%20Protection%20of%20
the%20Rights%20of%20Persons%20with%20Disabilities%20in%20the%20Emirate%
20of%20Dubai%20-%20Law%202%20-%202014%20-%20EN.pdf
Executive Council Resolution No. (2) of 2017 Regulating Private Schools in
the Emirate of Dubai
https://www.khda.gov.ae/CMS/WebParts/TextEditor/Documents/ExecutiveCouncilRes
olutionNo.(2)of2017RegulatingPrivateSchoolsIntheEmirateOfDubai.pdf
General Rules for the Provision of Special Education Programs and Services
(Public & Private Schools)
https://www.moe.gov.ae/English/SiteDocuments/Rules/SNrulesEn.pdf
SEND Code of Practice (UK, 2015)
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attach
ment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
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Appendix 3 - Department Support Teacher
The Department nominated Inclusion Support Teacher is identified as a competent teacher who
demonstrates high levels of skill and ability in applying inclusive approaches with their teaching
practices.
● Support Teachers will work closely with the Head of Inclusion to ensure the dissemination of
information and receive support and training as required.
● Support Teachers will serve as a role model, coach and professional mentor for classroom
teachers.
● Support Teachers will spend time working directly with individuals or small groups in order to
implement interventions and accelerate achievement. Some of these strategies will involve
supporting teachers with differentiation, lesson planning, access arrangements, awareness,
and the referral process.
● Support Teachers will develop their own personal knowledge and pedagogy through
profession resources, collaborating with colleagues and connecting with the community.
● Support Teachers will liaise regularly and directly with the Inclusion Department to increase
knowledge and awareness of the variety of student needs and then disseminate information
to the teacher.
● Support Teachers will work with the Head of Inclusion to conduct classroom and student
observations to ensure student needs are being met.
● Support Teachers will work with their Head of Department to review data and identify
students who are causing concern.
● Support Teachers will ensure that specific strategies, learning outcomes, collaborative
approaches are fully embedded within their departments.
● Support Teachers will play an important part in building capacity within their departments.
● Support Teachers will ensure that department resources are made available to the inclusion
team to support pre and over learning.
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